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Disclaimer

The report was consolidated through field reseamiitn direct consultation with
stakeholders and partners. The primary sourceata dsed for compiling the profile
of the 30 qualifications/courses selected for thggut was the template form which
was designed by the Malta Qualifications CouncilQ®) in collaboration with the
Malta College of Arts Science and Technology (MCASdnd through consultation
and validation from all the other partners involvadthe project. Several meetings
were held with MCAST for the development of the pdaibe. The template form was
sent to the local public institutions and a privatestitution from which the
qualifications/courses are selected. All the partmstitutions collaborated and the
total of 30 forms was successfully received by stipulated time. All data collected
was analysed, stored, and processed in the masblesnd accurate manner as it was
submitted by the partner institutions. While th€@®! strives to keep a correct figure
of all the information, it makes no representationsvarranties of any kind, expressed
or implied, about the completeness, accuracy,biitia or availability with respect to
the information submitted by all the partner ingtdns.

In view of the Malta Qualifications Framework, glioviders have reported the MQF
level of the selected qualifications/courses. $@mme qualifications/courses the MQF
level has been approved by the Malta Qualificat©@onancil (MQC), however, in other
cases the process is still being completed. Themuracted researcher Outlook Coop
took the responsibility to analyse and evaluateddwa of the template forms together
with the MQC. The report was compiled by the resleer and is intended for the sole
use of the project. The MQC reserves the right tfos report. No part of this
publication shall be replicated and representedrasfficial version, nor as having
been produced in affiliation with or with the enslement of the MQC.



Executive Summary

This report looks at the current profile of the Sflected VET qualifications/courses
for this pilot project from four Maltese VET Insittons.

The four local VET institutions participating inehproject are the state-rvalta
College of Arts, Science, and TechnoldyCAST), the Employment and Training
Corporation (ETC), the Institute of Tourism StudiesITS) and a private-run
Information and Communications Technology-speaaligraining companyClear
Dimension Ltd.(CDL). These institutions have been asked to ctamipiformation
about a number of their qualifications/courses inittne given template designed by
MCAST and MQC as work package and project leadesgactively.

The qualifications/courses have been chosen to senpa varied portfolio of such
types. Amongst others, the qualifications/coursasy \Wbetween IVET and CVET,;
emanate from different subject areas; may be homerg or recognised foreign
gualifications; are of different MQF levels; andeanf different learning durations.
MCAST being the largest public VET institution inalia which caters for the majority
of VET institutes in Malta, submitted informatiorbaut 15 qualifications/courses
within the given template, whereas ETC, ITS and Gibbmitted information about 5
gualifications/courses each, adding up to a toteBMfilled templates. The template
has been designed to provide a detailed overvieweath of the selected
gualifications/courses including general information the institution, details on the
whole qualification selected, and on each of thepeetive study unit/s that make up
the qualification. Hence, it includes details sashlevel-rating status, course outline,
course duration, learning outcomes, credit systégaghing and assessment methods.
Part two of the template also uncovers whetheimsigutions have the mechanisms to
validate informal and non-formal learning, to prepa Memorandum of
Understandings, individualised learning agreemaeartd, personal transcripts.

This document compliments the compilation of thefife templates of the various
VET courses (as Report 1). It analyses in briefditgation regarding the level-rating
of the courses, the method of description of tleenimg outcomes established for the
study units within the courses, the credit systdarsthe courses, and assessment
methodologies where transparency of such systemsenaure a better means for
applying and adhering to the ECVET system
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List of Acronyms

CDL Clear Dimension Ltd

CVET Continuous Vocational Education and Training
ECVET European Credit System for Vocational Education &raining
EQF European Qualifications Framework

ETC Employment and Training Corporation

EU European Union

ITS Institute of Tourism Studies

IVET Initial Vocational Education and Training

LO Learning Outcomes

MCAST Malta College of Arts, Science, and Technology
MoU Memorandum of Understanding

MQC Malta Qualifications Council

MQF Malta Qualifications Framework

NQF National Qualifications Framework for Lifelong &ming

VET Vocational Education and Training



List of the 30 qualifications/courses

Selected for the pilot- project

The 15 qualifications/courses selected from the M@ College of Arts, Science,
and Technology (MCAST):

From the Institute of Agribusiness:

MCAST Introductory Certificate in Animal Husbandaypd Horticultural Skills
MCAST Foundation Certificate in Horticulture andiAral Care
MCAST-BTEC Diploma in Horticulture

MCAST-BTEC Diploma in Animal Care

MCAST-BTEC Extended Diploma in Agriculture

agrwnE

From the Institute of Art & Design:

MCAST Introductory Certificate in Art and Design
MCAST Foundation Certificate in Art and Design

MCAST Diploma in Printing

MCAST-BTEC Foundation Diploma in Art and Design
MCAST-BTEC Higher National Diploma in Interactiveedia

arwnE

From the Institute of Mechanical Engineering:

MCAST Foundation Certificate in Mechanical Enginegr

City and Guilds Diploma in Automotive Maintenance
MCAST-BTEC Diploma in Mechanical Engineering
MCAST-BTEC Extended Diploma in Manufacturing Enggnag
MCAST-BTEC Higher National Diploma in Mechanical dtneering

agrwnE



The 5 qualifications/courses chosen from the Instite of Tourism Studies (ITS):

Foundation Certificate in Hospitality Trades
Certificate in Hospitality Trades

Craft Certificate in Food Preparation & Production
Diploma in Culinary Arts

Pre-Employment Scheme

agrwnE

The 5 qualifications /courses chosen from the Empjment and Training
Corporation (ETC):

Basic Skills Level 1

Care Workers for Disabled Persons
Job Search Seminar and Job Skills
Project Management

Call Centre Agent

arwnE

The 5 qualifications/courses chosen from the Cleddimension Ltd. (CDL):

Cisco IT Essentials

. Cisco Certified Network Associate

Junior Level Linux Certification LPIC-1

Cisco Certified Network Professional

CCIE (Cisco Certified Internetwork Expert) Routiagd Switching

arwnE
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Chapter 1: Introduction

The Malta Qualifications Council (MQC) has been edeal European Union funding
through the Leonardo da Vinci Programme for Lifgjdoearning to coordinate the
project on European Credit Transfer System for Yooal Education and Training
(ECVET).

The MQC is a Government entity within the MinistrfyEducation, Employment, and
the Family and was set up in December 2005, thrdiegfal Notice 347/2005. The
overall objective of the MQC, is to steer the depehent of the National
Qualifications Framework for Lifelong Learning (NR&nd to oversee the training and
certification leading to qualifications within tlkeamework and which are not already
provided for at compulsory education institutiomsdegree awarding bodies. MQC is
responsible for defining the levels of qualificasoand competences within the NQF
and for establishing standards related to quatitica within the Framework. It is in
fact the national institution in Malta which screemalidates, recognises, and accredits
gualifications at a National level. The MQC also-ardinates several national,
international, and EU projects towards enhancimth&r and higher education services
in Malta and creating better policy processes whkiolld support such decisions. The
MQC also stands for Quality Assurance in the pionf academic and vocational
education, and training, and is the national cdrpamt designated by the Ministry to
implement the EQF. Hence, overall it aims at bndghe gap between education and
the industry by establishing and effectively maimtay services that support the
relevant structures. Having such an important molne further and higher education
sector, the MQC took the responsibility to steex thtroduction of ECVET in the
Maltese VET system. The initiative aims to firstigst, introduce and ultimately
implement ECVET in the Maltese VET system. Thisisien was taken following the
establishment of the Bruges Communiqué and the BCREcommendation in June
2009.

A very significant project of the MQC was the labimg of the Malta Qualifications
Framework in 2007 featuring 8 levels of qualifioais mapped to the EQF. The next
step is to now refine the other relevant tools Whiontribute to a solid educational
structure targeting both academic and vocationatation and training. Hence the
aim of this project shall be of encouraging andiliftating student mobility, and
lifelong learning in the vocational education amairting sector. The implementation
of the ECVET European tool in Malta will have itsug from this project. The MQC
is to develop and test an ECVET conversion syst€ms system will allow the testing
of the process on a total of 30 VET qualificatiamasirses, changing them from their
traditional format to ones which use the ECVET egst The 30 examples to test have
been chosen to include both full VET qualificatiaaswell as short VET courses part
of CVET at different NQF levels. These short cegrare to eventually allow learners
to accumulate ECVET in their quest to finally obta full VET qualification. This
leads to the main instrument which is then to beetbped. Based on the templates
and methodologies developed and tested on the 3D §Elifications/ courses, a
manual will then be drawn up. This manual is tovimte background knowledge,
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guidelines, flowcharts, and checklists which woeltthble any VET provider in Malta,
and potentially also across Europe, to use as suppaonverting their courses into
the ECVET system. Furthermore, the project finatpat (Manual) is not intended to
focus solely at the national level. The manuabéodeveloped is to be designed in a
way which will be also sensitive to other formsvET provision in Europe. This is to
be achieved through the input of the European pestwhose main responsibilities are
to include those of providing expertise and suppothe development of the tools, but
also in ensuring that the tools developed canltzs®e value at European level.

The project on European Credit Transfer System Mocational Education and

Training (ECVET) includes the production of varioeports regarding ECVET. This

first report looks at the current profile of the S$flected VET qualifications/courses for
this pilot project from four Maltese VET Institutie.

The four VET institutions, namely the government Mialta College of Arts, Science,
and TechnologyMCAST), The Employment and Training CorporatiofETC), the
Institute of Tourism Studie$TS) and a private run Information and Communiaadio
Technology specialised training compa@jear Dimensions Ltd(CDL) which are
partners to the project have been asked to corapgnplate about a number of their
courses. MCAST submitted 15 templates, ETC, IT& @BL submitted 5 templates
each, a total of 30 templates. The templates peovatious data and information about
some of the courses offered by the VET institutiombe templates provide an
overview including information such as level ratimgurse outline, duration, learning
outcomes, credit systems, teaching and assessna¢imbas. It also includes the details
for each study unit within the courses. Part twahef template also uncovers whether
the institutions have the necessary mechanismsalidate informal and non-formal
learning, to be able to provide individualised teag agreements, personal transcripts,
and prepare Memorandum of Understanding documentsaftnership agreements.

This document complements the compilation of thefiler templates of the various

VET courses (as Report 1) As explained above, #@lyses in brief the situation

regarding the level rating of the courses, thenlie@ outcomes established for the
study units within the courses and the credit systéor the courses, teaching and
assessment methodologies, and assessment metfiedplas well as mechanisms to
validate informal and non-formal learning, MoU, feiag agreements, and personal
transcripts. Hence, through the template, the MQ@@s&o identify whether the 30

selected courses have the mechanisms in placefdhtatre the ECVET necessary
conditions. If not the MQC, through this projecaliiguide the institutions to develop
the necessary mechanisms. Thus Report 1 aims twtrde current status of these
courses. Report 1 is then followed by Report 2,cwhaims to identify the strengths
and weaknesses of the current systems keeping ml niie ECVET necessary
conditions.
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Chapter 2: Profile of the Institutions

MCAST

MCAST was established in 2001 to provide univeysatcessible vocational and
professional education and training with an intéomal dimension, responsive to the
needs of the individual and the economy. Today MCAemploys around 525 full-
time individuals including academia and corporaaéfs

MCAST is the leading entity responsible for theyismn of vocational education in
various sectors that are principally: Art & DesigAgribusiness, Building &
Construction Engineering, Business & Commerce, Canitp Services, ICT,
Electrical & Electronics Engineering, Maritime Stesi Applied Science and
Mechanical Engineering. Through its ten institubesMalta and its Gozo Centre,
MCAST offers 155 full time and 300 part time vocaal courses ranging from
certificates to degrees (Level 1 to Level 6)

Its 6,000 full time and 4,000 part time students prepared for careers in industry,
business or commerce or for higher education. Tgirdts various courses, MCAST
aims to provide a skilled workforce that is capatdléulfilling current and future needs
in the labour market. Indeed, MCAST has establistiesl with various industrial
stakeholders and as a result it is in the optinaltn to respond to current industrial
trends and their corresponding occupational skidleds. This relationship stimulates
the College’s success — its programmes are flexielevant and responsive to the
needs of industries, which are constantly evoltmgeet the challenges of a changing
global economy.

ITS

The Institute of Tourism Studies is an institutmhigher education aimed at meeting
the changing needs of the Hospitality and Tourisdustry.

ITS was established in 1987 and consolidated byEthecation Act No. XIII of 2006
of the Laws of Malta. The main responsibility oéthstitute is to furnish the Tourism
Sector with professional personnel who can guaearse excellent standard of
products and services within the Hospitality Indyst

The Mission of ITS is developing people through Igualearning to achieve
excellence in tourism. It vision is that througk ihnovative high quality lifelong
learning academic programmes the Institute of Boarbtudies develops people for
tomorrow’s tourism industry.

ITS direct their resources towards the developroémiclusive academic programmes

which facilitate technical, generic and behaviougiaglls and competencies, integrate
theory and practice and promote modern leadergippoaches.
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ETC

The Employment and Training Corporation (ETC) isltsfa national employment
authority. The Corporation was set up in 1990 byAahof Parliament to provide and
maintain employment services, to aid unemployeds@es in finding suitable
employment and to help employers find appropriatepleyees. The ETC also
provides training services to clients seeking emplent and to clients already
employed but wanting to improve their knowledge akidls.

The ETC offers a variety of training programmesatiflevels, starting from basic
competences in literacy and soft skills to trainpiggrammes targeting managers and
supervisors. The ETC has a modern Training Comptasisting of more than 40
classrooms and workshops, all equipped with thestatechnology to deliver the
courses on offer. Trainers engaged are all prafeats in their line of work and are
experienced in delivering training to adults.

Clear Dimension Ltd

Clear Dimension Ltd was set up in 2006 to provigecglised IT training in Malta in
line with the industry needs. In a short time, €lIBamension was appointed a Cisco
Regional Academy due to its vision and expansio@isto specialized products.

Clear Dimension became a Linux Professional Institto provide open source
industry certification in Linux to corporate compas As quality training and
specialization grew, Clear Dimension increased pitstfolio to include business
certifications in project and risk management alsd #&OREX trading. Other courses
include Microsoft, Skillsoft, ITIL and databaseitiag.

With a core administration staff of five, twelveykkocal instructors and nine regular
foreign tutors, clear dimension provides trainimgatround 300 to 400 students per
year. It also provides support to Local Cisco Nekimy Academies who provide
basic Cisco training.

CDL’s industry courses are mainly of duration ofet to six months with a few

lasting for one year. They are delivered by indusertified instructors who actually

work in the field and so provide first hand andtamlate information to their students.
Clear Dimension will be moving into Higher Educatiand offer Diploma and Degree
courses to keep up with the ever changing indus#rpand. CDL’s aim as a training

provider is to continue offering specialised IT aBdsiness training to increase the
necessary skills and competencies needed

13



Chapter 3: Compilation of templates for data
gathering

A template has been designed to gather data frerfotir VET institutions
The template was sent out to the VET institutiopimail and returned electronically.

The template was structured into two parts. Pagt @f the template was divided into
three parts namely capturinbustitution Details, Qualification Details, andProfile

for each Study Unit The templates addressed issues relating to tatiely, course
outline, duration, learning outcomes, credit systet@aching and assessment methods.
It also includes the details for each study unithi the courses. Part two of the
template which was distributed at a later stageuded on the other necessary
conditions for ECVET namely the ability to perfowalidation of informal and non-
formal learning, to prepare Memorandum of Undeditas for partnership agreements
with other institutions for student mobility purgss to prepare individualised learning
agreements and personal transcripts at the ergtiofie¢arning experience.

From part one of the template, the sections reggrthe level-rating, the learning

outcomes established for the study units within ¢barses, the credit systems and
assessment and teaching methodologies for theaewursre analysed in brief for this

report in order to provide a general overview & 8ituation. From part two of the

template, all questions have been analysed.

The following key sections were analysed for thgopse of this first report:

6. Level rating status: (Please tick as appropriate)
o Not yet applied o Proposed to MQC o Confirmed by MQC

15.Have the learning outcomes been established for thstudy unit? Yes/ No

o Yes o No

16. If Yes, list the learning outcomes / course otent for each study unit:

18. Do you have a credit systemPlease tick as appropriate)
oYes o No

19. If Yes, describe the system, and describe haolae credits are allocated:

! Regarding the 30 different courses. (See copgroptate in Appendix 1)
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20. Number of Credits according to your systemaskcribed in Q 19.:(if applicable)

21. Teaching Methodology for this Study Unit:
o role play o discussions O presentations o hands-on
o other please specify

22. Assessment Methodology for this Study Unit:

O assignment o written test o oral test o practical test
o final exam o mentoring o portfolio o long essay words
O ongoing assessment o dissertation words

o other please specify

23. Reading List:

24. Minimum Formal Qualifications/Experience required for the instructor/tutor to

teach this study unit
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Chapter 4. The situation regarding the level
rating of the courses

CHART 4.1 — Number of Courses included in the projet

Number of Courses included in the project:

MCAST 15
ITS 5
ETC 5
CDL (Private ICT courses) 5
Total 30

Chart 4.1 illustrates the number of courses péditute participating in the
project

CHART4.2 — Number of Courses included in the projet

O MCAST

mITS

OETC

O CDL (Private ICT courses)

Chart 4.2 illustrates the ratio of courses peritunst participating in the project
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CHART 4.3 — Lists of courses illustrating if they lave been level rated or not by

MQC.:
Not yet | Proposed to| Confirmed by
VET institution Applied MQC MQC Total
MCAST 0 0 15 15
Not yet | Proposed to| Confirmed by
Applied MQC MQC Total
ITS 0 3 2 5
Not yet | Proposed to| Confirmed by
Applied MQC MQC Total
ETC 0 5 0 5
Not yet | Proposed to| Confirmed by
Applied MQC MQC Total
CDL 5 0 0 5
Total 5 8 17 30

Chart 4.3 illustrates the level rating situatiortteé courses per institute participating in

the project

CHART 4.4 — MCAST courses — current situation regading level rating by

MQC:

MCAST Courses Level Rating Status

16

14

12

10

[ B S S = ) B s

Not yet Applied

Proposed to MQC

Confirmed by MQC

Chart 4.4 illustrates the status regarding leviathgaof the MCAST courses included in

the project
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CHART 4.5 — ITS courses — current situation regardag level rating by MQC:

ITS Courses Level Rating Status

Not yet Applied Proposed to MQC Confirmed by MQC

Chart 4.5 illustrates the status regarding leveehgeof the ITS courses included in the
project

CHART 4.6 — ETC courses —current situation regarding level rating by MQC:

ETC Course Level Rating Status

Not yet Applied Proposed to MQC  Confirmed by MQC

Chart 4.6 illustrates the status regarding levighgeof the ETC courses included in the
project
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CHART 4.7 — CDL courses —current situation regardiry level rating by MQC:

CDL Courses Level Rating Status

Not yet Applied Proposed to MQC  Confirmed by MQC

Chart 4.7 illustrates the status regarding leviehgaof the CDL courses included in the
project
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Chapter 5: Learning Outcomes Established for
the courses

The Malta Qualifications Council is a national aarity entrusted to implement the
European Qualifications Framework (EQF) within ttegional context. In fact, a very
significant project of the MQC was the launching thle Malta Qualifications
Framework (MQF) for lifelong learning in 2007 which referenced and lined to the
EQF. The MQF is characterised by eight levelslifications; level one being the
first level qualification, and level eight beingethighest level of qualification that one
can achieve.

For each level within the MQF, there are the ledekcriptors sub-divided into

knowledge, skills, and competences as suggestduebyQF. Malta adopted the same
system of EQF level descriptors yet elaboratedethegel descriptors to contextualise
further what these reflect. Malta further sub-des the Knowledge, Skills, and

Competences into more detailed structures as fellow

Knowledge —» Knowledge and Umstiznding

ApplyinghBwledge and Understanding
—— CommunioatSkills

Skills JudgmentalliSk
Learninkjls
Competences ’ Autonomy and Respaitgib

Knowledge refers to the understanding of basictuidcand theoretical information
which is traditionally associated with formal legag but can also be acquired from
informal and non-formal learning.

Skills imply the application of acquired knowledged understanding in different
contexts. A skill may be the result of formal leag or of repetitive work in an
informal setting.

Each Competence is therefore then defined as ainatrdn of knowledge and skills
and is associated with the level of autonomy argpassibility that the person is
expected to have at that level.

Hence, being the National Authority responsible ifaplementing the EQF and for
coordinating the ECVET project, the MQC suggestst thearning Outcomes at a
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national level should be written according to tbeel descriptors of the MQF, using
the Bloom’s Taxonomy as Chart 5.1 illustrates.

MQC recommends that the Learning Outcomes areeuritt line with the following
format which is in line with the EQF and MQF

CHART 5.1 — MQF format for Learning Outcomes’ :

1. Knowledge

know, understand, be familiar with

2. Skills

apply, practice, demonstrate, show, plan, design,
operate, assemble, use, construct, prepare, create,
compose, arrange
write, illustrate, report, describe, discuss, expla
state, name, express, review, speak, presentaater

choose, judge, identify, evaluate, analyse, assess,
interpret, argue, select, compare, rate, measure,
propose, appraise, estimate, examine, categorise

evaluate own learning, proceed, study, underfake
further studies

3. Competences

Collaborate, comply, deal with, ensure, be resfasi
for, carry out tasks, guide, supervise, monitor,
authorise, manage, create, produce, represenseadvi
negotiate, sell

Learning Outcomes are statements which describe aitpalification represents in
terms of knowledge, skills and competences. Thetai@ualifications Framework
(MQF) defines a learning outcome a$at a learner understands and is capable of
doing at the end of a learning procéss.

Learning outcomes may have different functions e WVET system, leading to
different forms of operationalisation. Based oromparative study of VET systems in

2 MQC Learning Outcomes Report 2011
Malta Qualifications Council (201®@lassifying Qualifications A National Awards Systeeferenced to the Malta Qualifications
Framework: a proposap38
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nine European countriesSCEDEFOP identified three categories of learningcomes
depending on the function they are ascribed incwia:

1) defining the overarching goals of education tathing,
2) specifying the learning outcomes of a study mogne, and
3) stipulating the learning outcomes of specifiitsnf training®

1. When learning outcomes express overarchingsgufaéducation and training they
are formulated in broad terms, rather than beirgrifipd at the level of subject or

occupation. One such example is the CurriculumBrcellence in Scotland, where

learning outcomes associated with the ‘four capegiit(as successful learners,
responsible citizens, confident individuals anctetifve contributors) are directed at all
segments of education for 3-18 year olds, includgeneral and prevocational

education as well as further education. Theseilegroutcomes are defined in terms
of attitudes and competences (‘...able to ...")egahenough to apply to all age groups.
Key competences can be considered to fall into dhtegory of learning outcomes —
fulfilling the function of overarching goals of echation and training with a transversal
charactefSpecifying learning outcomes at such a high leaisles the question of how

to integrate transversal competences into learpnegrammes, which are most often
divided into either subjects or occupation-basedning units. The Cedefop study
identified two possible approaches (not necessamiliually exclusive):

= The overarching goals are subsequently formulate&rims of competence or
outcomes function as guiding principles to devebopd assess the other
elements of the curriculum and the learning prognas in all subjects and
areas.

= The overarching goals are formulated in terms of &@mpetences which are
broken down into a list of knowledge, skills anditaties providing a direct
basis for assessment. In France, for instancerergfes to each of the key
competences are included in the syllabi and recamdatéons are issued by the
education authorities to explain to teachers hownto key competences with
subject- or occupation-based learning programmes.
2. A second function of learning outcomes in awia is to define the specific
competences, skills and knowledge which should dieesed by the end of a study
programme. This function is typically fulfilled blearning outcomes expressed in
gualification standards. These standards provideb#sis for final assessment and for
the planning and implementation of teaching anuhitng actions, thus constituting an
integral part of the curriculum. In Ireland for fasce, such learning outcomes are
included in general standards (level descriptand)awvard-specific standards.

3. Finally, learning outcomes are found in someicula at the level of units, where
they express the specific outcomes/objectives dividual teaching units and thus
precisely determine the contents of training anetaton programmes.

“Cedefop (2010)earning outcomes approaches in VET curricula: Mparative analysis of nine European Countrigkt
®Cedefop (2010).earning outcomes approaches in VET curricp6-58

® As above

"Cedefop (2010)earning outcomes approaches in VET curricylé2

8Cedefop (2010).earning outcomes approaches in VET curricps7-59
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Referring back to the template, in order to uncowbether the Learning Outcomes
have been established by these institutions, amohatyse and study the way they are
written, the MQC provided the following question:

Are the Los of the courses and study units descrildeby the institutions illustrated
in line with the above format and functionality?

Analysis of the results indicated that almost hi /ET institutions have learning
outcomes established for the courses presentedhi®rproject submitted for this
project. The only exception is ITS, which has samhéhe courses with the learning
outcomes still being developed; the reason beiag tirese are new programmes of
study. Most of ITS courses have Learning Outcoemablished, however, for the
scope of this project, the ITS presented also saheheir newly developed
programmes so that ITS could ensure their developmdine with ECVET.

However, although all the institutions stated im tiilled-in-template used for this
project that they use a learning outcomes approdwre seems to be different
understanding on how these are written and stredtur

MCAST

MCAST’s Learning Outcomes for its courses/ studitsudo include a very clear well
structured description of the knowledge, skills anthpetences although these are not
grouped under the 3 column grid which groups seelgrahe knowledge skills and
competences. The skills are not broken down intoplipg Knowledge and
Understanding, Communication Skills, Judgment Skadind Learning Skills. The
criteria for differentiation of the skills vary axss the different levels. The Learning
Outcomes include both the generic style which mtesian overarching vision of the
learning outcomes, as well as more specific datailut the learning outcomes for the
training units.

ITS

Although ITS did not submit all the courses withitt@n Learning Outcomes, this was
mainly due to the fact that ITS submitted brand reurses which were still being
designed during the data collection period of tpisject. However, the courses
submitted with learning outcomes are very well terit differentiating between the
knowledge, skills and competences. The skills arekdn down into Applying
Knowledge and Understanding, Communication Skilisjgment Skills and Learning
Skills.

ETC

ETC’s Learning Outcomes for its courses/ study sumiclude a description of the
knowledge, skills and competences. The skills arekdn down into Applying

Knowledge and Understanding, Communication Skilisjgment Skills and Learning
Skills. The Learning Outcomes are written in a estyhich incorporates the higher
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level generic overview, and the more detailed dpson of the specific knowledge,
skills and competences to be achieved at the etitedéarning process.

CDL

CDL’s Learning Outcomes for its courses/ study sudid include a description of the
knowledge, skills and competences although thesenat grouped under 3 column
grid which groups separately the knowledge, skilld competences. The skills are not
broken down into Applying Knowledge and UnderstagdiCommunication Skills,
Judgment Skills and Learning Skills. The Learningtéd®@mes are written in a generic
style, although some of the outcomes do refer imesaletail to more specific
components of the learning outcomes.

Whilst the main aim of this first report is a pretsion of the status quo, the second
report following this report, will analyse the algoin further detail to identify key
strengths and weaknesses.

CHART 5.2 — Summary of the current situation regardng the courses included in
this project vis-a-vis learning outcomes:

Learning Outcomes

VET Institution YES (no. of Courses) NO (no. of Courses)

MCAST 15 0

YES (no. of Courses) NO (no. of Courses)

ITS 2 3

YES (no. of Courses) NO (no. of Courses)

ETC 5 0

YES (no. of Courses) NO (no. of Courses)

CDL 5 0

CHART 5.3 — The Current Situation on the Learning Qutcomes of MCAST'’s 15
Study Units:
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CHART 5.4 — The Current Situation on the Learning Qutcomes of ITS’s
5 Study Units:

ITS

YES (no. of Courses) NO (no. of Courses)

Chart 5.5 — The Current Situation on the Learning Qutcomes of ETS’s 5 Study
Units:

ETC

YES (no. of Courses) NO (no. of Courses)
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Chart 5.6 — The Current Situation on the Learning Qutcomes of CDL’s 5 Study
Units:

CDL

YES (no. of Courses) NO (no. of Courses)
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Chapter 6: Use of a credit system for the courses

As national authority, following consultation, MQ&tlopts a credit system of 1 credit
= 25 hours of total learning to be used for the V&ekctor in Malta. This runs in
parallel to the system used in ECTS and Higher Btioic Qualifications and therefore
instils a further degree of comparability and pokesipermeability. However, the
number of hours allocated to self-study, contactirbo hands-on practice and
assessment is to be flexible due to the vast difteareas and fields of study covered
by VET which imply different exigencies according the context and subject area.
The underlying principle of quality assurance wikvertheless guarantee that the
learning outcomes of the learning experience aregbachieved. This will be done
through quality assurance of course design teadmgassessment methodologies and
through the assessment of learning outcomes beinig\eed. According to the filled
templates submitted by the institutions, MCAST &nh8 have a credit system for the
courses whilst ETC and CDL do not. However theeedifferences in the number of
hours allocated per credit. Some of the VET insons include a breakdown of the
hours but some did not provide any details in theglate. The following pages
include a chart illustrating the current situatiordetail.

CHART 6.1 — The current situation regarding credit systems in place vis-a-vis the 30
courses in the project:

VET institution YES NO
MCAST 15

ITS 5

ETC 5
CDL (Private ICT courses) 5
Total 20 10

CHART®6.2 — The current situation regarding credit s/stems in place vis-a-vis the
30 courses in the project:
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Details regarding the credit systems used

CHART 6.3a — Detailed breakdown of the current sitation of the credit system of the 30 courses of th@oject:

CREDIT SYSTEM
Details re distribution of
Number | hours
of
Courses/ Study Units Hours | Yes No
The 15 qualifications/courses selected from the M@ College of Arts, Science, anc
Technology (MCAST):
From the Institute of Agribusiness:
1. MCAST Introductory Certificate in Animal Husbawdand Horticultural Skills
1006 Yes
2. MCAST Foundation Certificate in Horticulture aAdimal Care 1508 Yes
3. MCAST-BTEC Diploma in Horticulture 1506 Yes
4. MCAST-BTEC Diploma in Animal Care 1506 Yes
5. MCAST-BTEC Extended Diploma in Agriculture 3000 Yes
From the Institute of Art & Design:
1. MCAST Introductory Certificate in Art and Design 1006 Yes
2. MCAST Foundation Certificate in Art and Design 1508 Yes
3. MCAST Diploma in Printing 1518 Yes
4. MCAST-BTEC Foundation Diploma in Art and Design 1510 Yes
5. MCAST-BTEC Higher National Diploma in Interaaiwedia 3070 Yes
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CHART 6.3b — detailed breakdown of the current sitation of the credit system of the 30 courses of th@oject:

CREDIT SYSTEM
Details re distribution of
Number hours
of
Courses/ Study Units Hours Yes No
The 15 qualifications/courses selected from the M@ College of Arts, Science, an
Technology (MCAST):
From the Institute of Mechanical Engineering:
1. MCAST Foundation Certificate in Mechanical Eregning
1508 Yes
2. City and Guilds Diploma in Automotive Maintenanc 730 Yes
3. MCAST-BTEC Diploma in Mechanical Engineering 1508 Yes
4. MCAST-BTEC Extended Diploma in Manufacturing Eregring 3000 Yes
5. MCAST-BTEC Higher National Diploma in Mechani¢atgineering 3446 Yes
The 5 qualifications/courses chosen from the Instite of Tourism Studies (ITS):
1. Foundation Certificate in Hospitality Trades 1760 Yes
2. Certificate in Hospitality Trades 1610 Yes
3. Cratft Certificate in Food Preparation & Prodouti 1735 Yes
4. Diploma in Culinary Arts 609 Yes
5. Pre-Employment Scheme 574.5 Yes
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CHART 6.3c — detailed breakdown of the current sitation of the credit system of the 30 courses of thgroject:

CREDIT SYSTEM

Details re distribution of
hours

Number

of
Courses/ Study Units Hours Yes No
The 5 qualifications/courses chosen from the Employent and Training Corporation
(ETC):
1. Basic Skills Level 1 837 Yes
2. Care Workers for Disabled Persons

215 Yes
3. Job Search Seminar and Job Skills 134.5 Yes
4. Project Management 182 Yes
5. Call Centre Agent 100 Yes
The 5 qualifications/courses chosen from the Cleddimension Ltd. (CDL):
1. Cisco IT Essentials 295.5 Yes
2. Cisco Certified Network Associate 4825 Yes
3. Junior Level Linux Certification LPIC-1 156 Yes
4. Cisco Certified Network Professional 437.5 Yes
5. CCIE (Cisco Certified Internetwork Expert) Ragtiand Switching 375 Yes
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Chapter 7: Teaching Methodologies

Teaching Methodologies

Courses/ Study Units Role Play Discussion Presentation Hands on Other
MCAST - Institute of Agribusiness:
1. MCAST Introductory Certificate in Animal Husbagd
and Horticultural Skills Yes Yes Yes Yes No
2. MCAST Foundation Certificate in Horticulture and
Animal Care Yes Yes Yes Yes No
3. MCAST-BTEC Diploma in Horticulture Yes Yes Yes Yes No
4. MCAST-BTEC Diploma in Animal Care Yes Yes Yes Yes No
5. MCAST-BTEC Extended Diploma in Agriculture Yes Yes Yes Yes Yes
Total YES 5 5 5 5 1
Total NO 0 0 0 0 4
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Chart 7.1 MCAST - Institute of Agribusiness - Use bdifferent teaching
methodologies in the 5 courses analysed

B Total YES

O Total NO
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Teaching Methodologies

Courses/ Study Units Role Play Discussion Presentation Hands on Other
MCAST - Institute
of Art & Design:
1. MCAST Introductory
Certificate in Art and Design Yes Yes Yes Yes No
2. MCAST Foundation
Certificate in Art and Design Yes Yes Yes Yes Yes
3. MCAST Diploma in Printing
Yes Yes Yes Yes Yes
4. MCAST-BTEC Foundation
Diploma in Art and Design Yes Yes Yes Yes No
5. MCAST-BTEC Higher
National Diploma in Interactive
Media No Yes Yes Yes No
Total YES
4 5 5 5 2
Total NO
1 0 0 0 3
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Chart 7.2 MCAST - Institute of Art and Design - Useof different teaching
methodologies in the 5 courses analysed

B Total YES

O Total NO

Lo I e s I s R VS T S e s = ¥ p B ¥y

36



Teaching Methodologies

Courses/ Study Units Role Play Discussion Presentation Hands on Other
MCAST - Institute of
Mechanical
Engineering:
1. MCAST Foundation Certificate in
Mechanical Engineering Yes Yes Yes Yes No
2. City and Guilds Diploma in
Automotive Maintenance No Yes Yes Yes No
3. MCAST-BTEC Diploma in
Mechanical Engineering Yes Yes Yes Yes No
4. MCAST-BTEC Extended Diploma
in Manufacturing Engineering Yes Yes Yes Yes Yes
5. MCAST-BTEC Higher National
Diploma in Mechanical Engineering No Yes Yes Yes No
Total YES
3 5 5 5 1
Total NO
2 0 0 0 4

37



Chart 7.3 MCAST - Institute of Mechanical Engineerng - Use of different teaching
methodologies in the 5 courses analysed

B Total YES

O Total NO
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Teaching Methodologies

Courses/ Study Units Role Play Discussion Presentation Hands on Other
Institute of Tourism Studies (ITS)
Yes Yes Yes Yes Yes
1. Foundation Certificate in Hospitality Trades
Yes Yes Yes Yes Yes
2. Certificate in Hospitality Trades
Yes Yes Yes Yes Yes
3. Craft Certificate in Food Preparation & Prodooti
Yes Yes Yes Yes Yes
4. Diploma in Culinary Arts
Yes Yes Yes Yes No
5. Pre-Employment Scheme
Total YES
5 5 5 5 4
Total NO
0 0 0 0 1
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Chart 7.4 ITS - Use of different teaching methodolgies in the 5 courses analysed
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Teaching Methodologies

Courses/ Study Units Role Play Discussion Presentation Hands on Other
Employment and
Training Corporation
(ETC):
1. Basic Skills Level 1
No Yes Yes No No
2. Care Workers for Disabled Persons
No Yes Yes Yes No
3. Job Search Seminar and Job Skills
Yes Yes Yes No No
4. Project Management
No Yes Yes No No
5. Call Centre Agent
Yes Yes Yes Yes Yes
Total YES
2 5 5 2 1
Total NO
3 0 0 3 4
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Chart 7.5 ETC - Use of different teaching methodolgies in the 5 courses analysed

W Total YES

O Total NO
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Teaching Methodologies

Courses/ Study Units Role Play Discussion Presentation Hands on Other
Clear Dimension Ltd.
(CDL):
1. Cisco IT Essentials
No Yes Yes Yes No
2. Cisco Certified Network Associate
No Yes Yes Yes No
3. Junior Level Linux Certification
LPIC-1 No Yes Yes Yes No
4. Cisco Certified Network
Professional No Yes Yes Yes No
5. CCIE (Cisco Certified Internetwork
Expert) Routing and Switching
No Yes Yes Yes No
Total YES
0 5 B 5 0
Total NO
5 0 0 0 5
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Chart 7.6 CDL - Use of different teaching methodolgies in the 5 courses analysed
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Chapter 8: Assessment Methodologies

Assessment Methodologies

Q
% 2
- . 17 > 174 c
; g 3 g g z o 2 £ .
— ‘= 3 [%]
Courses/ Study Units 5 s % 8 = 2 £ 5 < 5 £
9 £ 5 g g g & g £ & -
< = & [ | g a
=
o
MCAST - Institute
of Agribusiness
1. MCAST Introductory
Certificate in Animal
Husbandry and Horticultural Yes No No No No No No No Yes No No
Skills
2. MCAST Foundation
Certificate in Horticulture and|
Animal Care Yes No No No No Yes No No Yes No No
3. MCAST-BTEC Diploma in
Horticulture Yes Yes Yes Yes No Yes No No Yes No No
4. MCAST-BTEC Diploma in
Animal Care Yes Yes Yes Yes No Yes No No Yes No No
5. MCAST-BTEC Extended
Diploma in Agriculture Yes Yes No Yes No Yes No No No No No
Total YES | 5 3 2 3 0 4 0 0 4 0 0
TowINO | 2 3 2 5 1 5 5 1 5 5
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Chart 8.1 MCAST - Institute of Agribusiness - Use bdifferent teaching assessment
in the 5 courses analysed

W Total YES
O Total NO
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Assessment Methodologies
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— x = = 7)) © b
Courses/ Study Units 5 < % 8 u g £ v < = £
2 £ 5 g £ g z g 5 g -
< = & (I = S [a)
=
(@]
MCAST -
Institute of Art &
Design:
1. MCAST Introductory
Certificate in Art and Desigr Yes No No Yes No No Yes No Yes No No
2. MCAST Foundation
Certificate in Art and Desigry Yes No Yes Yes Yes Yes Yes No Yes No Yes
3. MCAST Diploma in
Printing Yes Yes Yes Yes No No No No Yes No No
4. MCAST-BTEC
Foundation Diploma in Art Yes Yes Yes Yes No Yes Yes Yes No No Yes
and Design
5. MCAST-BTEC Higher
National Diploma in
Interactive Media Yes No No Yes No No Yes Yes No No Yes
Total YES
5 2 3 5 1 2 4 2 3 0 3
Total NO
0 3 2 0 4 3 1 3 2 5 2
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Chart 8.2 MCAST - Institute of Art and Design- Useof different teaching
assessment in the 5 courses analysed
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Assessment Methodologies

Courses/ Study Units

Assignment

Written Test

Oral Test

Practical Test

Final Exam

Mentoring

Portfolio

Long Essay

On going Assessment

Dissertation

Other

MCAST -
Institute of
Mechanical
Engineering

1. MCAST Foundation
Certificate in Mechanical
Engineering

Yes

No

No

Yes

No

No

No

No

Yes

No

Yes

2. City and Guilds
Diploma in Automotive
Maintenance

No

No

No

Yes

Yes

No

No

No

No

No

No

3. MCAST-BTEC
Diploma in Mechanical
Engineering

Yes

Yes

Yes

Yes

No

No

Yes

No

Yes

No

No

4. MCAST-BTEC
Extended Diploma in
Manufacturing
Engineering

Yes

Yes

Yes

Yes

No

No

No

Yes

Yes

No

s Ye

5. MCAST-BTEC
Higher National
Diploma in Mechanical
Engineering

Yes

Yes

No

Yes

No

Yes

No

No

No

No

No

Total YES

Total NO
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Chart 8.3 MCAST - Institute of Mechanical Engineerng - Use of different teaching
assessment in the 5 courses analysed

M Total YES
O Total NO
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Assessment Methodologies
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Courses/ Study Units = S - S = =) = = < 5 <
B = © = [ 5 S 2 o 1) o)
< = © © g = o S = 2
o )
=
O
Institute of Tourism Studies
(ITS)
1. Foundation Certificate in Hospitality
Trades Yes Yes Yes Yes Yes Yes Yes No Yes No No
2. Certificate in Hospitality Trades Yes Yes Yes sYe Yes Yes Yes No No No No
3. Craft Certificate in Food Preparation &
Production Yes Yes Yes Yes Yes Yes Yes No Yes No No
4. Diploma in Culinary Arts Yes No No Yes Yes Yes No No Yes No No
5. Pre-Employment Scheme Yes No No Yes Yes No No es Y Yes No Yes
Total YES 5 3 3 5 5 4 3 1 4 0 1
Total NO 0 2 2 0 0 1 2 4 1 5 4
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Chart 8.4 Institute of Tourism Studies (ITS) Use oflifferent teaching assessment in
the 5 courses analysed

M Total YES
O Total NO
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Assessment Methodologies
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Courses/ Study Units = s = 3 = 8 £ . < = :
? £ g 3 g o & : £ 2
< = 2 s T = 3 S a
=
O
Employment
and Training
Corporation
(ETC)
1. Basic Skills Level 1 No Yes No No No No No No No No No
2. Care Workers for
Disabled Persons Yes Yes No No Yes No No No No No Yes
3. Job Sear_ch Seminar No No No No No No No No No No Yes
and Job Skills
4. Project Management Yes No No No Yes No No No No No No
5. Call Centre Agent No No No No Yes No No No No No No
Total YES 2 2 0 0 3 0 0 0 0 0 2
Total NO 8 3 5 5 2 5 © 5 5 © 3
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Chart 8.5 Employment and Training Corporation (ETC) - Use of different teaching
assessment in the 5 courses analysed

M Total YES
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Assessment Methodologies
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Clear Dimension
Ltd. (CDL)
1. Cisco IT Essentials No No No Yes Yes No No No No No No
2. C'S(.:o Certified Network No No No Yes Yes No No No Yes No No
Associate
3. Junior Level Linux
Certification LPIC-1 No No No Yes Yes No No No Yes No No
4. Cisco Certified Network
Professional No No No Yes Yes No No No Yes No No
5. CCIE (Cisco Certified
Internetwork Expert) No No No Yes Yes No No No Yes No No
Routing and Switching
Total YES 0 0 0 5 5 0 0 0 4 0 0
Total NO 5 5 5 0 0 5 5 5 1 5 5




W Total YES
O Total NO
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Chart 8.6 Clear Dimension Ltd. (CDL) Use of differet teaching assessment in the 5

courses analysed
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Chapter 9: Mechanisms for Validation of informal and non-formal learning

CHART 9.1 — Validation, assessment and recording afhformal and non-formal learning within the VET In stitutions

VET Institutions

1. Does your institution validate
informal and non-formal

2. What assessment methods do
you use for the recognition of

1. How do you record the
recognition of a learner’s

in

learning? informal and non-formal learning? | informal and/or non-formal
learning?

MCAST NO / /

ITS YES A point system during selectiomuring the selection process
process. (Accreditation of prior
learning)

ETC YES Written, oral and practical examsdnputting data. No informatio
different types of exams for specifion actual grades is kept
courses database

CDL NO / /

Total YES 2

Total NO 2
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Chapter 10: Mechanisms to establish MoU and
Learning agreements and Personal Transcripts

Malta Qualifications Council distributed an exteddguestionnaire of the template (part
2)° to the project VET institutions requesting them ¢omment on whether the
institutions somehow have any mechanisms in placbet able to communicate with
other institutions (locally or abroad) in view dftablishing partnership agreements such
as the Memorandum of Understanding and to developindividualized learning
agreement for each student following mobility. Theestionnaire requested information
also about whether the institutions issue a petdoascript for each and every student.
Malta Qualifications Council provided the followirdgfinitions to the VET institutions
together with the extended questionnaire.

Memorandum of Understanding

Credit transfer is supported by mutual trust betwiée competent institutions involved.
Hence, a MoU is an agreement between competeitutimts which sets the framework
for credit transfer. It formalises the ECVET pamship by stating the mutual acceptance
of the status and procedures of competent ingiiatiinvolved. It also establishes
partnership’s procedures for cooperation. Suchoa tvas recommended to be
established in the ECVET Recommendation Documemtaif the European Parliament
and of the Council of June #@009. MoU are conducted by competent institutieash

of which is empowered, in their own setting, to edvgualifications or units or to give
credit for achieved learning outcomes for transfied validation. By setting up a MoU,
competent institutions should acknowledge theitrgas’ approaches to designing units,
assessment, validation, and recognition as welbwaity assurance. Through this
process, they make informed judgements about tmelitons under which they can
recognise credit achieved in partner systems. €fber, a MoU contains statements
through which the parties concerned accept eadr’sthtatus as competent institutions;
accept each other’'s quality assurance, assesswadidgtion and recognition criteria and
procedures as satisfactory for the purposes oitarathsfer; agree on the conditions for
the operation of the partnership, such as objestidaration and arrangements for review
of the MoU; agree on the comparability of qualifioas concerned for the purposes of
credit transfer, using the reference levels esthbtl by EQF; and identify other actors
and competent institutions that may be involvedthe process concerned and their
functions.

Learning Agreement

‘In the case of a training pathway comprising asfar of units and credits, the
learning agreement is drawn up jointly by the segdaind receiving institutions. The
learning agreement must be agreed by the mobitededt contains the list of units and
credits covered during the mobility period and ¢beresponding modules and courses to
be proposed to the learner. These modules and tbesges are regarded as forming an

9 See Appendix 2
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integral part of the programme envisaged by theisgrestablishment, even if they are
presented differently. The learning agreement itevr in the languages of the sending
and receiving countries. It is established befbesléarner’s departure and must be
updatei(g immediately when changes in organisatidncantents of modules or courses
occur.

Personal Transcript

A Personal Transcript is a document that belongkddearner. While the learning
agreement describes what the learner is expeciachieve, the personal transcript
documents what s/he has achieved. Hence, itas@a of learning achievements that
contains information on learner’s assessed leamutigomes, units, and ECVET points
awarded. It also specifies the identity of theriea and the competent institution/s that
assessed, validated and recognised the learnedg.cr

1 European Commission (200Buropean Credit System for VET (ECVET) TechnicatBipations (Report of the Credit Transfer
Technical Working Grouprussels, 28/06/2005 EAC/A3/MAR pg 20
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CHART 10.1 Infrastructure for MoU, Partnership Agre ement and Personal Transcript between the instituin and another

VET Institutions

1. Infrastructure to be able to
work on MoU partnership
agreements between the
institution and another

2. Infrastructure to be able to
work on partnership agreements
between the institution and
another to design individualised
learning agreements for each
student following a mobility
process

3. Does the institution currently
provide a personal transcript to
the students at the end of a
course or by the end of his/her
learning experience at the
institution even if the course is
not fully finished?

MCAST YES YES YES

ITS YES A point system during selection During the selection process
process. (Accreditation of prior
learning)

ETC YES Written, oral and practical exams- | Inputting data. No information or]
different types of exams for specifi¢ actual grades is kept in databasg¢
courses

CDL NO / /

L

All the institutions that participated in the projéave an infrastructure in place to be able tckveam MoU partnership agreements between the
institution and another. MCAST has an internatiaféite that coordinates various projects in relatio programmes such as Erasmus and Leonardo
Vinci . Learning agreements are also coordinatethbycollege’s international office. MCAST and ITi&ve an infrastructure to work on partnership
agreements between the institution and anotheesmd individualised learning agreements for edaigtient following a mobility process. However
ETC and CDL do not have such a system in placethalinstitutions except for ETC and CDL providpeasonal transcript to the students at the end c
a course or by the end of his/her learning expeeet the institution even if the course is naftihished.
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Chapter 11: Conclusion

Analysis of the data provided through the filledtémplate indicated that almost all the
VET institutions have learning outcomes establisferdthe courses submitted for this
project. Most of the learning outcomes are writtesmy clearly, lined with the level
descriptors that facilitate the choice of teachamgl assessment methodologies, however
some of the learning outcomes are not necessawlypgd into knowledge, skills and
competences separately. The situation regardingifepoutcomes is analysed in Report
2 which focuses on the current strengths and wessleseof the institutions vis-a-vis the
VET Qualifications for Conversion into ECVET System

As described earlier the use of Learning Outconasstivo key functions. These include
the use of learning outcomes in curricula to defime specific competences, skills and
knowledge which should be achieved by the end sifiey programme. This function is

typically fulfilled by learning outcomes expressed qualification standards. These
standards provide the basis for final assessmehfarthe planning and implementation
of teaching and training actions, thus constitutarg integral part of the curriculum.

Learning outcomes are also found in some currietléhe level of units, where they

express the specific outcomes/objectives of indi@ideaching units and thus precisely
determine the contents of training and educatiogm@mmes"

The above functions are considered essential foOfEICto operate. Therefore, the key
basis for identifying the strengths and weaknesskde made by asking key questions
about the current state of the study units withed¢ourses.

Other areas that need to be addressed to bring hmmaonisation among the VET
courses and qualifications to facilitate the cosi@r into ECVET especially for mobility
purposes are the credit systems and guidelinesdiegathe use of MoUs, validation of
informal and non formal learning and the use ofpeal transcripts. Nonetheless, other
systems need to also be analysed such as tranepairerteaching and assessment
methodologies. Report 2 will look into these from analytical point of view,
highlighting the strengths that the four institagchave and he weaknesses that they may
need to address to become fully in line with the/ET necessary conditions.

Summary of current situation:

The situation regarding level rating

Of the 15 qualifications from the three MCAST itstes, all are level rated with the
approval of MQC. All 5 ITS qualifications involved this project have been level rated
by MQC. Of the 5 ETC courses, 5 have applied fardleating by MQC but have not yet
been approved. The 5 qualifications selected frastdChave not yet applied for MQC
for Level rating.

[”Cedefop (2010hearning outcomes approaches in VET curricyla7-59
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The situation regarding Learning Outcomes

The Learning Outcomes have been developed forcatjuhlifications selected from the
MCAST Institutes of Agribusiness, Art and Desigrdaviechanical Engineering, for the
2 qualifications of ITS, the 5 selected from CDldahe 5 qualifications from ETC.

The Learning Outcomes vary significantly in the amoof detail included for each of
the units within the qualifications, in the alignmevith MQF level rating and in the
identification and sub-sectioning of the compongairts in line with MQF level
descriptors. Thus for example, while some of tharhang Outcomes, include only the
overarching competences which the learner is erpettt have by the end of the study
unit, others differentiate between knowledge, sk#éind competences, while others
include all the component parts in line with MQ@rfrework and level rating.

The situation regarding credit systems
All the qualifications selected from the three MCARBstitutes and 2 qualifications from

ITS have credit systems. The 5 qualifications getérom ETC and the 5 qualifications
selected from CDL do not yet have credit systems.
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Appendix 1 — template

16/18 Tower Promenade
L L4 St Lucia SLC1019
= “ Malta
Kunsill Malti ghall-Kwalifiki

MALTA Tel  +356 2180 1411 /2754 0051

Fax: +356 2180 8758 Malta Qualifications Council

Kummissjoni Nazzjonali ghall-Edukazzjoni Oghla

National Commission for Higher Education
www.nche.gov.mt www.mqc.gov.mt

Kindly fill in the details using Arial font, font size 11, single line spacing.

Institution Details

1. Name of the Institution:

2. Brief Profile of the Education and Trainng Provider:

(Example: The Institution XYZ is one of tire¢ pillars upon which the Human
Resources section is built. It has been in functis about 15 years and it caters for
2000 clients with the main premises located in Saann and 7 other classrooms which
are geographically spread around Malta and Gozbe institution has an administrative
staff of 10, a permanent staff of 70, and 35 panets and 15 minor staff to maintain and
service the premises. The training which the tttin offers is based on a three yearly
Training Needs Analysis which is either carried mihouse, outsourced, or while
holding the courses on site. Training is delivebgdspecialized trainers who are well
experienced in the field of training. The insitatalso organizes group training with
established Institutions or organizations that gaiavide the employees with accredited
tuition of a recognized body. It is the instituti® aim to maintain a high level of training

which raises the quality of skills and competertbesughout the workforce.)




Quialification Details

3. Qualification Namej{Example: BTEC Higher National Diploma in Mecharica

Engineering)

4. Entry Requirements: (Example: An MQF/EQF Level 3 qualification relatedthe

subject or equivalent)

5. Qualification Title obtained at the end of thecourse: (Example: Higher National

Diploma)

6. Level rating status: (Please tick as appropriate)
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o Not yet applied o Proposed to MQC o Confirmed by MQC
7. Please indicate as appropriate:

(Example: MQF Level 5)

Level Proposed by Institution

Level Confirmed by MQC:

8. Course Type:(Please tick as appropriate)

o Full-time o Part-time o Short Course

9. General Course Objectives{Example: to impart the necessary knowledge arlts ski

L

necessary to inspect a scaffold structure and tibyvigs fitness for use and purpose an

compliance to safety standards and regulations.)

10. Course Outline (modules/structure/timeline)l mp. Note: In point form

(Example:

- The qualification encompasses 10 study units narBelsiness Management Techniqu

D
»

Analytical Methods for Engineers, Engineering ScesrProject, Mechanical Principles
Engineering Design, Manufacture Option, Mechatreni©perations and Maintenance
Option, and Marine Option.

- The 10 study units are spread throughout the tvem peogramme, 4 are delivered in the
1% year while 6 are delivered in th&%ear.

- The Study UniBusiness Management Techniques mainly focuses on these key topics
xyz, abc, mno, uvw.

- Analytical Methods for Engineers focuses on these key topics: xyz, abc, mno, uvw.

- Engineering Sciencefocuses on these key topics: xyz, abc, mno, uvw.

- Project focuses on these key topics: xyz, abc, mno, uvw.

- Mechanical Principles focuses on these key topics: xyz, abc, mno, uvw.

- Engineering Design focuses on these key topics: xyz, abc, mno, uvw.

- Manufacture Optionfocuses on these key topics: xyz, abc, mno, uvw.

(@)}
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- Mechatronics focuses on these key topics: xyz, abc, mno, uvw.

- Operations and Maintenance Option focuses on these key topics: xyz, abc, auve,

Marine Option focuses on these key topics: xyz, abc, mno, ughingaludes an

internship of 2months.

Regarding assessment, every year there will beeanmomth period assessment at the ¢nd

of the scholastic year based on written examinatiamd practical examination sessions.)

11. Duration of the whole Qualification in hours & total learning:
Contact hours*:
Self-study:
Hands-on**:

Assessment***:

* these contact hours should refer to theoreticah{practical) hours

**  hands-on hours should refer to practicaksass which can also be supervised

***  time allocated to assessment should inck time needed to prepare the assignment
(Ex: if a student has to spend 6hrs reading boakder to be able to work on an
assignment, those 6 hrs should be included. Iedke of an exam, indicate only the
time allocated to the exam example: 2hrs)

12. Number of Study Units of the Qualification (i any): (E.g.: 4)

Profile for each Study Unit
(IMP: Please fill in this form for each module)

13. Name of the Study Unit:

14. Duration of the Study Unit in_total hours:
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15.Have the learning outcomes been established for thstudy unit? Yes/ No

o Yes o No

16. If Yes, list the learning outcomes / course otent for each study unit:

17. Total Number of Hours allocated to the study uiin:
Contact hours*:
Self-study:
Hands-on**:

Assessment***:

* these contact hours should refer to theoreticah{practical) hours

**  hands-on hours should refer to practicaksmss which can also be supervised

*** time allocated to assessment should inck time needed to prepare the assignment
(Ex: if a student has to spend 6hrs reading boakder to be able to work on an
assignment, those 6 hrs should be included. Icdke of an exam, indicate only the
time allocated to the exam example: 2hrs)

18. Do you have a credit systemPlease tick as appropriate)
oYes o No

19. If Yes, describe the system, and describewthe credits are allocated:

20. Number of Credits according to your systemeakcribed in Q 19.:(if applicable)

21. Teaching Methodology for this Study Unit:
o role play o discussions O presentations 0 hands-on
o other please specify
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22. Assessment Methodology for this Study Unit:

O assignment o written test o oral test o practical test
o finalexam o mentoring o portfolio o long essay words
O ongoing assessment o dissertation words

o other please specify

23. Reading List:

24. Minimum Formal Qualifications/Experience required for the instructor/tutor to
teach this study unit:
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Appendix 2 — template (part 2)
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National Commission for Higher Education

Malta Qualifications Council

www.nche.gov.mt www.mgc.gov.mt

Questionnaire tackling:

Validation of informal and non-formal learning

1. Does your institution validate informal and nonA@l learning?

Yes No

If No kindly proceed to question 4.

2. What assessment methods do you use for the remmyoitinformal and non-
formal learning?

3. How do you record the recognition of a learnerf®imal and/or non-formal
learning?
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Memorandum of Understanding (MoU)"*

4. Does your institution currently have any infrasture to be able to work on
MoU partnership agreements between the institwdizoh another (be it locally

or abroad)?

Yes I:I No I:I

Any other comments

Learning Agreement'?

5. Does your institution currently have any infrastuwe to be able to work on
partnership agreements between the institution aarather (be it locally or
abroad), to design individualised learning agredmefor each student

following a mobility process?

Yes | | No [ ]

Any other comments

Personal Transcript™

6. Does the institution currently provide a persomahscript to the students at
the end of a course or by the end of his/her legrrexperience at the
institution even if the course is not fully finigdfe

Yes |:| No I:I

Any other comments

11 Refer to appendix for the definition of a Memumiam of Understanding (MoU)
2 Refer to appendix for the definition of an Inidivalised Learning Agreement
13 Refer to appendix for the definition of a PewidFranscript
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